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" . . . While t h i s i s a period of great d i f f i c u l t y i n 
s p e c i a l education, I t h i n k i t i s a l s o a promising time. 
The leavening f a c t o r i s that our f i e l d o f f e r s oppor­
t u n i t i e s f o r energetic people w i t h ideas and the con­
v i c t i o n and courage to carry them out. New and b e t t e r 
ways of serving handicapped c h i l d r e n are emerging." 

Maynard C. Reynolds 

SPECIAL PROJECTS 
In an e f f o r t to f a c i l i t a t e the planning, development, e v a l u a t i o n and d i s ­
semination of new models f o r the preparation of personnel to educate handi­
capped c h i l d r e n , the S p e c i a l P r o j e c t s program was developed as an adminis­
t r a t i v e element i n the D i v i s i o n of T r a i n i n g Programs, Bureau of Education 
f o r the Handicapped. The h i s t o r y and some of the l a t e s t r e s u l t s of t h i s 
program are the subject of t h i s i s s u e of Programs f o r the Handicapped. 

One of the primary goals of the Bureau of Education f o r the Handicapped i s 
to encourage the p r o v i s i o n of q u a l i t y i n s t r u c t i o n f o r a l l handicapped 
c h i l d r e n . There are a great many elements necessary to r e a l i z a t i o n of 
that go a l , but none so important as manpower i n s u f f i c i e n t numbers and 
w i t h the appropriate competencies to f u l f i l l the go a l . 

Educators of handicapped c h i l d r e n have the r e s p o n s i b i l i t y to help develop 
and i n s t a l l i n schools h i g h l y d i f f e r e n t i a t e d i n s t r u c t i o n a l systems, to 
provide q u a l i t y i n s t r u c t i o n i n those systems, and to see that the 
necessary plans and d e c i s i o n s about c h i l d r e n are made e f f e c t i v e l y . These 
various systems should focus on such areas as c o g n i t i v e development, 
s o c i a l i z a t i o n , psycho-motor development, and e f f e c t i v e l e a r n i n g . 

Programs of manpower preparation must produce more personnel w i t h known, 
s p e c i f i c competencies and must c o n t r i b u t e to d i f f e r e n t i a t e d systems of 
i n s t r u c t i o n i n order to provide f o r those handicapped c h i l d r e n not now 
r e c e i v i n g adequate i n s t r u c t i o n and to progress toward q u a l i t y education 
f o r a l l handicapped. Thus, the emphasis i n manpower programs should be 
on competency domains and i n s t r u c t i o n a l goals, not upon c h i l d l a b e l s . 

S p e c i a l P r o j e c t s i s one of three program elements i n the D i v i s i o n of 
T r a i n i n g Programs, Bureau of Education f o r the Handicapped. The program 
i s designed to a s s i s t p r o f e s s i o n a l s i n the f i e l d to p l a n , i n i t i a t e and 
evaluate new and b e t t e r t r a i n i n g models f o r the pr e p a r a t i o n of personnel 
to educate handicapped c h i l d r e n . 

Part D of P.L. 91-230 authorizes the Commissioner of Education to "make 
grants to i n s t i t u t i o n s of higher education and other appropriate n o n p r o f i t 
i n s t i t u t i o n s or agencies . ." to t r a i n teachers, other s p e c i a l i s t s and the 
t r a i n e r s of such personnel f o r the education of handicapped c h i l d r e n . 



A u t h o r i z a t i o n to fund programs f o r the prep a r a t i o n of personnel to educate 
handicapped c h i l d r e n o r i g i n a t e d w i t h P.L. 85-926 and has been the adminis­
t r a t i v e r e s p o n s i b i l i t y of the D i v i s i o n of T r a i n i n g Programs, Bureau of 
Education f o r the Handicapped. Since i t s i n c e p t i o n the number of c o l l e g e s 
and u n i v e r s i t i e s t r a i n i n g s p e c i a l education personnel has grown from 40 to 
over 300. Many of the s t a f f members of the c o l l e g e and u n i v e r s i t y t r a i n i n g 
programs developed i n the past decade were at one time r e c i p i e n t s of P.L. 
85-926 f e l l o w s h i p awards. The m u l t i p l i e r e f f e c t of t h i s l e g i s l a t i v e commit­
ment has been demonstrated e f f e c t i v e l y throughout the na t i o n . 

Despite the great success of the f e l l o w s h i p and t r a i n e e s h i p program 
o r i g i n a l l y funded under P.L. 85-926, the s t a f f of the D i v i s i o n of T r a i n i n g 
Programs f e l t an a d d i t i o n a l element was needed to provide a greater amount 
of f l e x i b i l i t y i n the types of personnel that are prepared. A program was 
needed that would a l l o w the c r e a t i o n and e v a l u a t i o n of new types of models 
of p r e p a r a t i o n ; a program that could begin to reso l v e some of the major 
personnel t r a i n i n g problems and questions i n the f i e l d . Thus, i n 1968 the 
S p e c i a l P r o j e c t s program was created. 

OBJECTIVES 
S p e c i a l P r o j e c t awards may be u t i l i z e d to p l a n , i n i t i a t e , and evaluate new 
programs f o r the prep a r a t i o n of personnel to serve handicapped c h i l d r e n . 

The S p e c i a l P r o j e c t s program provides an opportunity f o r c o n c e p t u a l i z i n g 
and implementing, on a t r i a l b a s i s , approaches which are b a s i c a l l y new or 
which are s i g n i f i c a n t major m o d i f i c a t i o n s of e x i s t i n g programs. The purpose 
of t h i s program i s to encourage and f a c i l i t a t e i nnovative approaches to the 
s o l u t i o n of major t r a i n i n g problems. This may include the support of 
programs devoted e n t i r e l y to the problems of handicapped c h i l d r e n or programs 
i n c l u d i n g u n i t s on t h i s subject among other elements. 

The f o l l o w i n g examples i l l u s t r a t e types of S p e c i a l P r o j e c t s which are 
fundable through the D i v i s i o n of T r a i n i n g Programs. These examples are 
l i s t e d f o r i l l u s t r a t i o n only and are not to be considered as the e n t i r e 
range of p o s s i b i l i t i e s . 

1. The development and e v a l u a t i o n of competency based models f o r 
the p r e p a r a t i o n of teachers, a d m i n i s t r a t o r s and other s p e c i a l 
education personnel. 

2. Programs f o r preparing new types of s p e c i a l i s t s such as c l i n i c a l 
s u p e r v i s o r s , master teachers, practicum s u p e r v i s o r s , e v a l u a t i o n 
s p e c i a l i s t s , and various other types of personnel. 

3. U t i l i z a t i o n of manpower pools heretofore untapped for p a r t i c i ­
p a t i o n i n programs f o r the handicapped. 

4. New c o n c e p t u a l i z a t i o n of programs to prepare personnel to 
educate handicapped c h i l d r e n . 



5. New c o n c e p t u a l i z a t i o n of programs to prepare teacher educators 
at the d o c t o r a l or post-master's l e v e l . 

6. Programs developing and e v a l u a t i n g the use of newer technologies 
i n the pre p a r a t i o n of personnel to educate handicapped c h i l d r e n . 

7. Conferences f o r the exchange of ideas and the formulation of new 
concepts i n preparing personnel to educate the handicapped. 

TYPES OF SPECIAL PROJECT GRANTS 
There are two types of grants w i t h i n S p e c i a l P r o j e c t s - - p l a n n i n g and proto­
type. Depending on the complexity of the t r a i n i n g problems and the 
readiness of the a p p l i c a n t to proceed, the proposal may i n v o l v e e i t h e r 
type or a combination of both. 

Planning Grants 

Many of the manpower problems attacked through S p e c i a l P r o j e c t grants w i l l 
be very complex. A p p l i c a n t s are encouraged to submit planning grant 
proposals r a t h e r than incomplete or inadequately conceived prototype 
proposals. The planning grant may provide funds f o r the support of 
personnel, t r a v e l , and other costs necessary f o r developing a d e t a i l e d 
p l an f o r implementation of a prototype. 

A s u c c e s s f u l planning grant should have as i t s outcome a w e l l - d e f i n e d con­
ceptual model and d e t a i l e d procedures by which the e f f e c t i v e n e s s and 
e f f i c i e n c y of the model can be implemented and t e s t e d . When appropriate, 
a p p l i c a n t s are encouraged to conduct and evaluate a p i l o t t e s t of the pro­
posed concept during t h i s i n i t i a l phase of the S p e c i a l P r o j e c t . An 
e v a l u a t i o n component i s required of a l l planning p r o j e c t s . 

Prototype Grants 

Prototype grants w i l l be used to implement and t e s t new pr e p a r a t i o n pro­
grams. A s u c c e s s f u l prototype grant should have as i t s outcome the 
establishment of p r a c t i c e s which can be incorporated i n t o e x i s t i n g 
programs of pre p a r a t i o n or which w i l l supplant such programs. These new 
p r a c t i c e s should be d i r e c t e d toward a l l e v i a t i n g current and proj e c t e d 
personnel needs i n education of the handicapped. 

A prototype grant must provide f o r a d e t a i l e d e v a l u a t i o n to examine the 
e f f e c t i v e n e s s of the t r a i n i n g model. 

WHO MAY APPLY 
A p p l i c a t i o n s f o r S p e c i a l P r o j e c t grants may be submitted by i n s t i t u t i o n s 
of higher education and st a t e e d u c a t i o n a l agencies. State educational 
agencies may p a r t i c i p a t e as a sole agent or i n a f f i l i a t i o n w i t h i n s t i t u ­
t i o n s of higher education. Other n o n - p r o f i t p u b l i c and p r i v a t e agencies 
are e l i g i b l e f o r p a r t i c i p a t i o n under t h i s program on a d i s c r e t i o n a r y basis 



as determined by the D i v i s i o n of T r a i n i n g Programs, Bureau of Education 
f o r the Handicapped. United States O f f i c e of Education. 

The f o l l o w i n g are examples of S p e c i a l P r o j e c t s funded by the D i v i s i o n of 
T r a i n i n g Programs. 

EXAMPLE 1. "Preparing Psychoeducators f o r Inner C i t y Teaching," Syracuse 
U n i v e r s i t y , Syracuse, New York. Dr. Peter Knoblock, P r o j e c t 
D i r e c t o r 

This p r o j e c t i s concerned w i t h the p r e p a r a t i o n of personnel to educate 
emotionally d i s t u r b e d c h i l d r e n . The s t a f f i s committed to c r e a t i n g a 
t r a i n i n g and l e a r n i n g environment which i s f a c i l i t a t i v e of the personal 
and academic growth of t r a i n e e s and c h i l d r e n . A major innovat i v e focus of 
t h i s p r o j e c t from i t s i n c e p t i o n has been the e f f o r t to move to preparation 
model from a u n i v e r s i t y - b a s e d e f f o r t to a model which takes the t r a i n e e s 
i n t o the schools and community. This search f o r an adequate t r a i n i n g and 
l e a r n i n g environment i s c e n t r a l to the p u r s u i t of s e v e r a l r e l a t e d t r a i n i n g 
questions. 

The p r o j e c t s t a f f i s now f a c i n g the task of p u t t i n g i n t o p r a c t i c e , docu­
menting and e v a l u a t i n g the issue of whether p a r t i c i p a n t s ( t r a i n e e s and 
c h i l d r e n ) can f u l l y share i n the c r e a t i o n of a f a c i l i t a t i v e l e a r n i n g 
environment. This focus i s d i r e c t l y r e l a t e d to the question of whether 
i t i s p o s s i b l e to t r a i n personnel i n a process which i s e q u a l l y relevant 
to t h e i r work w i t h c h i l d r e n . They are s t r i v i n g to avoid the "do as I 
say, not as I do" message which seems so prevalent i n the t r a i n i n g of 
teachers. In short, they are s t r i v i n g to match the form of t r a i n i n g w i t h 
the f u n c t i o n s considered important. 

EXAMPLES OF SPECIAL PROJECTS 



Dr. Knoblock a l s o b e l i e v e s that there i s a body of knowledge, a t t i t u d e s , 
and s k i l l s w i t h i n S p e c i a l Education that has relevance f o r the t r a i n i n g of 
personnel to teach inner c i t y c h i l d r e n . With h i s s t a f f he i s attempting 
to i d e n t i f y and implement such s k i l l s and to observe and evaluate t h e i r 
impact on c h i l d r e n ' s r e l a t i o n s h i p s and academic f u n c t i o n s . 

Another f a c t o r i n t h i s p r o j e c t i s a commitment to the c r e a t i o n of innovative 
teaching r o l e s and behaviors f o r s p e c i a l education teachers. Follow-up 
st u d i e s of graduates from t h i s p r o j e c t have already begun to demonstrate 
that there i s a trend toward the t r a i n e e s e i t h e r c r e a t i n g more innovative 
jobs w i t h i n the p u b l i c schools or they are attempting to behave more 
c r e a t i v e l y w i t h i n more t r a d i t i o n a l l y defined jobs. Teachers as advocates 
of c h i l d r e n , other teachers and parents have a l s o become a focus of t h i s 
program. 

The p r o j e c t s t a f f i s a c t i v e l y e x p l o r i n g the question of whether i t i s 
p o s s i b l e to design a h u m a n i s t i c a l l y - o r i e n t e d t r a i n i n g model that has d i r e c t 
relevance both to the t r a i n i n g of teachers and the education of c h i l d r e n . 
The i n g r e d i e n t s of such a t r a i n i n g model include concepts and procedures 
of encouraging s e l f - d i r e c t i o n on the part of the learner i n order that he 
s p e c i f y h i s own l e a r n i n g goals and share h i s resources. A l s o , the process 

of encounter and open communication w i t h others i s c e n t r a l here as are 
t r a i n i n g notions which revolve around procedures f o r developing s k i l l s i n 
d i s c r i m i n a t i n g and r a d i a t i n g appropriate l e a r n i n g environments. 

F i n a l l y , Dr. Knoblock and s t a f f are e n t h u s i a s t i c about the prospect of 
o f f e r i n g a newer model of teacher p r e p a r a t i o n w i t h i n S p e c i a l Education. 
They consider t h e i r e f f o r t to be an a l t e r n a t i v e approach, one that includes 
the above dimensions. In t h e i r e f f o r t to pursue t h i s t r a i n i n g approach as 
an a l t e r n a t i v e they are committed to presenting a thorough process 



d e s c r i p t i o n of the t r a i n i n g model and procedures, i n c l u d i n g the s p e c i f i c 
i n t e r a c t i o n s between t r a i n e e s and c h i l d r e n i n the l e a r n i n g environment. 

EXAMPLE 2. " P r o j e c t CATALYST - Preparing A d m i n i s t r a t o r s Who i n Turn 
Work w i t h Helping Teachers of the Handicapped," I n s t i t u t e 
f o r Independent Educational Research, San R a f a e l , C a l i f o r n i a . 
K e i t h Beery, P r o j e c t D i r e c t o r . 

P r o j e c t CATALYST has developed and demonstrated a model whereby c o l l e g e s and 
s t a t e departments of education can more e f f i c i e n t l y and e f f e c t i v e l y meet the 
needs of handicapped c h i l d r e n . In essence, a professor of education leaves 
the campus i n order to a s s i s t b u i l d i n g p r i n c i p a l s to c r e a t e , conduct and 
evaluate an i n d i v i d u a l i z e d s t a f f development program f o r the teachers i n 
h i s or her b u i l d i n g . This s t a f f development program i s augmented by pre-
s e r v i c e t r a i n e e s . Each program i s i n d i v i d u a l i z e d to the resources and 
needs of the p r i n c i p a l , f a c u l t y and handicapped p u p i l s of that b u i l d i n g . 

During the p r o j e c t year, a management/staff development expert consults 
f u l l time w i t h the s p e c i a l education professor and the twelve b u i l d i n g 
p r i n c i p a l s . I t i s a n t i c i p a t e d that the management expert w i l l not be 
needed i n future adoptions of the model, since one outcome of the p r o j e c t 
w i l l be a textbook f o r professors and p r i n c i p a l s which d e l i n e a t e s the con­
cepts, techniques and r e s u l t s that w i l l be developed and demonstrated during 
the p r o j e c t year. The p r o j e c t s t a t e s that the model should be e s s e n t i a l l y 
c o s t - f r e e to d i s t r i c t s i n the f u t u r e . 

Schools w i t h various demographic, o r g a n i z a t i o n a l , and educational types 
are s e l e c t e d f o r p a r t i c i p a t i o n so t h a t , f o r the f i r s t time, a "taxonomy" 
of b u i l d i n g types can be constructed and c o r r e l a t e d w i t h the types of s t a f f -
development programs which succeed i n upgrading education f o r handicapped 
p u p i l s . 

The most important f a c t o r and the reason f o r c r e a t i n g P r o j e c t CATALYST, i s 
the f a c t that every b u i l d i n g has i t s own h i s t o r y , i t s own l e v e l of readiness 
of growth, i t s own " p e r s o n a l i t y . " I f s i g n i f i c a n t systematic growth i s to 
occur i n a b u i l d i n g , i t s i n d i v i d u a l i t y must be respected; a s t a f f - d e v e l o p ­
ment program which i s i n d i v i d u a l i z e d to the needs and resources of the 
b u i l d i n g must be developed. No one approach works best f o r a l l ! Key to 
success i n any form of b u i l d i n g change i s the school p r i n c i p a l . His or 
her strengths, needs and goals are c r i t i c a l to the success or f a i l u r e of 
any program. 

P r o j e c t CATALYST, i n essence, respects the i n d i v i d u a l i t y of the p r i n c i p a l , 
the s t a f f , the p u p i l s and the community, and provides e x p e r t i s e i n h e l p i n g 
these important people i d e n t i f y t h e i r strengths, needs and goals; create a 
program to meet t h e i r goals; carry that program out; and evaluate t h e i r 
successes so that f u r t h e r growth can be created. 



EXAMPLE 3. "The Use of Simulation i n A d m i n i s t r a t i o n T r a i n i n g , " 
Syracuse U n i v e r s i t y , Syracuse, New York. Dani e l Sage, 
P r o j e c t D i r e c t o r 

Several s i m u l a t i o n models have e i t h e r been developed or f i e l d t e s t e d as 
S p e c i a l P r o j e c t s . Three of these p r o j e c t s have aided i n the development 
of t r a i n i n g models f o r s p e c i a l education a d m i n i s t r a t o r s . These dimulation 
p r o j e c t s have focused on the development of d e s c r i p t i v e , i n t e r p r e t a t i v e 
and conceptual content concerning the a d m i n i s t r a t i o n of s p e c i a l education. 
The three p r o j e c t s are the S p e c i a l Education A d m i n i s t r a t i o n Task Simula­
t i o n (SEATS) Game, the State Education Agency Simulation E x e r c i s e (SEASE), 
and the S p e c i a l Education Component (SEASIM) of the Monroe C i t y Urban 
Simulator (URBSIM). The SEATS and SEASE p r o j e c t s were funded under 
separate BEH support at Syracuse U n i v e r s i t y , and the URBSIM p r o j e c t was 
funded through a grant to the U n i v e r s i t y C o u n c i l of Educational Administra­
t i o n . 

The SEATS Game was developed by Dan Sage at 
Syracuse U n i v e r s i t y . The SEATS s i m u l a t i o n 
represents a simulated o r g a n i z a t i o n a l model, 
viewed from the l e v e l of the d i r e c t o r of 
s p e c i a l education i n a l o c a l school system. 
The environment simulated i s i n the town of 
Dormit i n the State of L a f a y e t t e . Dormit i s 
a community large enough to include the f u l l 
gamut of problems and issues f a c i n g educators 
throughout t h i s Nation. With a complete set 
of s t a t e school laws and r e g u l a t i o n s , l o c a l 
handbook, and o r i e n t a t i o n m a t e r i a l s , the r o l e 
player i n the s i m u l a t i o n e x e r c i s e faces a 
f u l l s e r i e s of problems and issues during h i s 
a d m i n i s t r a t i o n . Most of the s t i m u l i and 
feedback are provided through inbasket items, 
w i t h a u x i l i a r y input from a c t u a l telephone 
c a l l s , audio and video tapes and r o l e p l a y ­
ing e x e r c i s e s . Though designed o r i g i n a l l y 
f o r use as a t r a i n i n g package f o r s p e c i a l 
education a d m i n i s t r a t o r s , r e c e n t l y the SEATS 
has been used q u i t e e f f e c t i v e l y w i t h general 
education a d m i n i s t r a t o r s i n an attempt to 
s e n s i t i z e them to s p e c i a l education program­
ming needs and to change t h e i r a t t i t u d e s 
toward the c h i l d r e n and the i n t e g r a t i o n of 
c h i l d r e n i n t o r e g u l a r school programs. 

This unique use of the SEATS Game has formed the base f o r a major s t a t e ­
wide S p e c i a l P r o j e c t w i t h the Michigan State Department of Education. 

The State Education Agency Simulation P r o j e c t (SEASE) developed by Dan 
Sage and Ed Sontag was designed to develop and evaluate a r e a l i t y - b a s e d 
s i m u l a t i o n model of the r o l e of a S p e c i a l Education A d m i n i s t r a t o r i n a 
State Education Agency. The SEASE was developed to serve as a p r e - i n t e r n -



ship experience r e l a t i v e to s t a t e education agencies f o r i n d i v i d u a l s 
majoring i n S p e c i a l Education A d m i n i s t r a t i o n , and as an i n - s e r v i c e device 
f o r incumbent p r o f e s s i o n a l personnel i n such p o s i t i o n s . 

The s i m u l a t i o n m a t e r i a l s were developed to enable student, and p r a c t i ­
t i o n e r s , both experienced and inexperienced, to assume the r o l e of d i r e c t o r 
of s p e c i a l education i n the simulated State of L a f a y e t t e . The development 
stage of t h i s p r o j e c t c o n s i s t e d of f u r t h e r expanding the ground r u l e s and 
background m a t e r i a l s from the State of L a f a y e t t e , which was the o r i g i n a l 
simulated s t a t e developed by Sage f o r the SEATS Game. I t a l s o involved 
the c o l l e c t i o n of r e a l i t y - b a s e d problem items and other m a t e r i a l c o l l e c t e d 
from a v a r i e t y of a c t u a l s t a t e education agencies. This m a t e r i a l was 
adopted and p i l o t t e s t e d w i t h t r a i n e e s from over 25 s t a t e departments of 
education. 

The S p e c i a l Education A d m i n i s t r a t i o n Urban Simulator (SEASIM) was developed 
by the U n i v e r s i t y Council f o r Educational A d m i n i s t r a t i o n . The SEASIM was 
developed as a component of s i m u l a t i o n m a t e r i a l developed to t r a i n general 
a d m i n i s t r a t o r s f o r urban s i t u a t i o n s (URBSIM). Components of the SEASIM 
include t o p i c s such as program and s t a f f development; curriculum; finance; 
i d e n t i f i c a t i o n , c l a s s i f i c a t i o n , and segregation of c h i l d r e n ; programming 
f o r c h i l d r e n w i t h m u l t i p l e handicaps; i n - s e r v i c e education; and s t a f f 
development. 

Photos i n Example I I I courtesy 
of James C. V i g g i a n i 



EXAMPLE 4. "A N a t i o n a l Network of I n t e r r e l a t e d Agencies Serving 
S e r i o u s l y Emotionally Disturbed C h i l d r e n w i t h Model T r a i n ­
in g Programs at J u l i a Ann Singer and League School." The 
League School i s i n New York C i t y ; C a r l F e n i c h e l , P r o j e c t 
D i r e c t o r . J u l i a Ann Singer Preschool P s y c h i a t r i c Center i s 
i n Los Angeles; Frank S. W i l l i a m s , P r o j e c t D i r e c t o r . 

C u r r e n t l y i n t h i s Nation there i s a severe shortage of personnel and programs 
to educate s e r i o u s l y emotionally disturbed c h i l d r e n . I t has become i n c r e a s ­
i n g l y evident that these c h i l d r e n do not f i t any of the neat c l i n i c a l cate­
gories or the l a b e l s placed on them. There are vast and extreme d i f f e r e n c e s 
i n i n t e l l e c t u a l f u n c t i o n i n g , language s k i l l s , behavior, pathology and poten­
t i a l among a l l c h i l d r e n w i t h a s i m i l a r d iagnosis. They range from the 
extremely q u i e t , passive and withdrawn to the most exp l o s i v e and impulse-
ridden; from those who are completely i n f a n t i l e , mute, c l i n g i n g and h e l p l e s s , 
to those who are self-managing, s e l f - a s s e r t i v e and communicative; from the 
severely retarded and d e f e c t i v e to some w i t h r e l a t i v e l y i n t a c t , normal or 
superior mental a b i l i t i e s . Very fr e q u e n t l y one sees w i t h i n the same c h i l d 
the coexistence and overlapping of many of the symptoms associated w i t h 
schizophrenia, autism, psychosis, aphasia, r e t a r d a t i o n and c e n t r a l nervous 
system d y s f u n c t i o n i n g . 

This j o i n t p r o j e c t w i t h J u l i a Ann Singer and the League School represents 
an attempt to develop a n a t i o n a l network of i n t e r r e l a t e d and cooperating 
agencies, serving the psycho-educational needs of severely emotionally d i s ­
turbed c h i l d r e n w i t h p a r t i c u l a r a t t e n t i o n to c h i l d r e n who are a u t i s t i c and 
p s y c h o t i c . The League School and J u l i a Ann Singer Center (JAS) are h e l p i n g 



to i n t e g r a t e the c o o r d i n a t i o n and the i n t e g r a t i o n of the r e l a t e d s t a f f 
t r a i n i n g , the assessment of c h i l d r e n ' s psycho-educational progress, the 
teacher t r a i n i n g sequences f o r two centers i n a d d i t i o n to League School 
and JAS. A major goal of the network would be f o s t e r i n g the t r a i n i n g of 
parents and p a r a - p r o f e s s i o n a l s , i n a d d i t i o n to s p e c i a l teachers i n the 
education of pre-school and school-age a u t i s t i c and severely emotionally 
disturbed c h i l d r e n . 

A large p o r t i o n of the s t a f f t r a i n i n g and o v e r a l l development of the network 
of centers would be based on prototype models f o r such t r a i n i n g to be 
f u r t h e r enhanced and developed at the League School and JAS. The hope 
would be for expansion of the network over s e v e r a l subsequent years w i t h 
the League School and the J u l i a Ann Singer team co n t i n u i n g to head up and 
coordinate the t r a i n i n g , i n t e r r e l a t e d studies and cooperative research. 

The League School and the J u l i a Ann Singer Center would plan f o r proto­
type model t r a i n i n g programs i n the network of centers to be a v a i l a b l e 
f o r years to come, and f o r v i s i t s from s p e c i f i c agencies throughout the 
country. 

The most s i g n i f i c a n t c o n t r i b u t i o n of t h i s S p e c i a l P r o j e c t would be the 
dissemination throughout the f i e l d f o r s p e c i a l and e a r l y childhood educa­
t i o n , psychology, and c h i l d p s y c h i a t r y , of a t r u l y psycho-educational 
approach to a u t i s t i c and other s e r i o u s l y disturbed youngsters. This 
approach would be one which attends to both the educational and psycho­
l o g i c a l needs of such c h i l d r e n without the neglect of e i t h e r c o g n i t i v e 
or p s y c h o - s o c i a l development. 

Hopefully, as a r e s u l t of such programs every c h i l d w i l l have h i s own 
h i g h l y i n d i v i d u a l i z e d program of s p e c i a l education to help him grow and 
develop p h y s i c a l l y , mentally, s o c i a l l y and emotionally. With the guidance 
and support of educational supervisors and c l i n i c i a n s , teachers w i l l be 
able to plan and provide appropriate s t r a t e g i e s , methods, l e a r n i n g 



experiences and a c t i v i t i e s that meet each c h i l d ' s s p e c i f i c needs, i n t e r e s t s 
and problems. 

When admitted to League School two years ago t h i s boy was unable to 
attend to a task. One of the School's major goals has been to f o s t e r 
s e l f - s u f f i c i e n c y and independent f u n c t i o n i n g . Now he i s seen com­
p l e t i n g a w r i t t e n assignment w i t h very l i t t l e d i r e c t teacher i n v o l v e ­
ment. In September he moved on to a regu l a r c l a s s i n the p u b l i c 
schools. 



EXAMPLE 5- " S p e c i a l Education Microteaching C l i n i c , " Southern I l l i n o i s 
U n i v e r s i t y , E d w a r d s v i l l e , I l l i n o i s . W i l l i a m R. Whiteside, 
P r o j e c t D i r e c t o r . 

The S p e c i a l Education Microteaching C l i n i c at Southern I l l i n o i s U n i v e r s i t y 
i s a p r o j e c t designated as n o n - c a t e g o r i c a l and i n t e r r e l a t e d i n nature. The 
basic o b j e c t i v e of the p r o j e c t i s to provide i n s t r u c t i o n f o r teacher 
t r a i n e e s i n s p e c i f i c t e c h n i c a l teaching s k i l l s a ssociated w i t h the education 
of c h i l d r e n who are c l a s s i f i e d as mentally retarded, emotionally d i s t u r b e d , 
l e a r n i n g d i s a b l e d , and/or s o c i a l l y maladjusted. 

To accomplish t h i s o b j e c t i v e , the f o l l o w i n g general areas of procedure are 
s p e c i f i e d i n the p r o j e c t grant: (A) the t r a i n i n g of f a c u l t y , c l i n i c and 
laboratory personnel i n a p p l i c a t i o n s of microteaching to s p e c i a l education; 
(B) the p r o v i d i n g of microteaching i n s t r u c t i o n to s e l e c t e d teacher t r a i n e e s 
e n r o l l e d i n the eight core courses i n s p e c i a l education; t h i s i n s t r u c t i o n 
to deal w i t h s p e c i f i c techniques c u r r e n t l y i d e n t i f i e d as being e f f e c t i v e i n 
the education of e x c e p t i o n a l c h i l d r e n ; (C) the production of modeling video­
tapes i n which competent s p e c i a l education teachers demonstrate s e l e c t e d 
techniques r e l a t e d to i n s t r u c t i o n , assessment, and other teacher tasks; and 
(D) the videotaping and a n a l y s i s of the classroom behavior of c e r t a i n 
competent teachers of e x c e p t i o n a l c h i l d r e n i n an e f f o r t to discover 
p r e v i o u s l y u n i d e n t i f i e d teaching s k i l l s . 

Microteaching can be defined i n broad terms as a p r a c t i c e teaching model i n 
which a student teaches a lesson, i s c r i t i q u e d , then reteaches the lesson. 
The name "Microteaching" derives from the f a c t that the lesson content and 
duration and the number of learners involved are scaled down i n r e l a t i o n to 
t r a d i t i o n a l p r a c t i c e teaching dimensions. Another c h a r a c t e r i s t i c of micro-
teaching i s the videotaping of the lesson, which provides almost immediate 
feedback f o r the p r a c t i c e teacher and f o r the c r i t i q u e r . 

EXAMPLE 6. "Developing T r a i n i n g Procedures f o r Teachers and Research 
S c i e n t i s t s i n 'Perception' as Applied to S p e c i a l Education," 
U n i v e r s i t y of Minnesota, Minneapolis, Minnesota. Dr. Maynard 
C. Reynolds and Dr. Susan T. R y d e l l , P r o j e c t D i r e c t o r s . 

The purposes of t h i s S p e c i a l P r o j e c t were to plan a c u r r i c u l u m i n percep­
t i o n f o r s p e c i a l education teachers and to t r a i n researchers i n the b a s i c 
science of perception. Many educators b e l i e v e that competency i n percep­
t i o n i s basic to many kinds of school successes f o r a l l c h i l d r e n . For 
most c h i l d r e n , perceptual competency seems to develop a u t o m a t i c a l l y without 
much d i r e c t teaching. However, f o r many c h i l d r e n w i t h a v a r i e t y of handi­
caps, the development of perceptual competency seems to r e q u i r e s p e c i a l and 
d i r e c t teaching. 

whether t h i s t r a i n i n g g e n e r a l i z e s to a c q u i s i t i o n of school s k i l l s , and how 
and i n what form i n s t r u c t i o n should occur, i s uncertain. This r a i s e s two 
c r i t i c a l questions needing extensive research before d e f i n i t i v e recommenda-



t i o n s can be made for educational a p p l i c a t i o n s : 1. Is the development of 
perceptual s k i l l s a necessary p r e r e q u i s i t e f o r higher c o g n i t i v e development 
and s u c c e s s f u l academic performance? Many educational programs and i n s t r u c ­
t i o n a l m a t e r i a l s have been developed and promoted on the basis of the 
v a l i d i t y of t h i s hypothesis; 2. W i l l t r a i n i n g of perceptual s k i l l s 
t r a n s f e r to academic s k i l l s ? Again, perceptual and perceptual-motor t r a i n ­
i n g programs and m a t e r i a l s are based on the v a l i d i t y of t h i s hypothesis. 

The b a s i c assumption underlying much of the work on t h i s p r o j e c t has been 
that fundamental knowledge about perception and perceptual processes w i l l 
increase an educator's s e n s i t i v i t y to and understanding of a d d i t i o n a l 
aspects of human behavior. While educators may be p a r t i c u l a r l y attuned to 
a c h i l d ' s l e a r n i n g and m o t i v a t i o n a l behaviors, they may be l e s s l i k e l y to 
attend to those behaviors which r e f l e c t perceptual c a p a c i t i e s . 

A major e f f o r t on t h i s p r o j e c t has been d i r e c t e d toward acquainting 
i n d i v i d u a l s i n various areas of s p e c i a l education w i t h some major concepts 
and problems i n perception. During the academic year 1970-71, the packaged 
i n s t r u c t i o n a l u n i t s developed under t h i s grant were i n s t i t u t e d as a program 
f o r i n d i v i d u a l study and f o r use i n cl a s s e s and i n s e r v i c e workshops. An 
experimental seminar f o r advanced graduate students i n t e r e s t e d i n research 
i n p erception as a p p l i e d to s p e c i a l education was a l s o i n s t i t u t e d . 

A packaged course e n t i t l e d "Perception: Some Topics and Problems" was 
developed. I t i s designed to acquaint undergraduate and beginning 
graduate students i n s p e c i a l education and r e l a t e d f i e l d s w i t h some major 
concepts and problems i n perception. The course content includes an over­
view of t h e o r e t i c a l approaches, examples of research, and suggestions f o r 
classroom a p p l i c a t i o n s . The major t o p i c s are: I . I n t r o d u c t i o n to Per­
c e p t i o n and Sensation; I I . Measurement; I I I . V i s u a l P e r c e p t i o n ; 
IV. Perceptual Learning; V. Sensory I n t e r a c t i o n ; and VI. Perceptual 
and Perceptual-Motor T r a i n i n g . 

The course package includes a t a p e - f i l m s t r i p s e r i e s c o n s i s t i n g of ten 
taped l e c t u r e s ranging i n length from 20 to 40 minutes, i l l u s t r a t e d by 
972 c o l o r frames. The m a t e r i a l s f o r students' use include sets of l e c t u r e 
notes, reference l i s t s , a p r e t e s t and t e s t s on each t o p i c , and t e s t 
answer keys. The four i n s t r u c t o r s ' manuals contain a l l information 
necessary to conduct the course. The m a t e r i a l s are e a s i l y adaptable f o r 
i n d i v i d u a l or group l e a r n i n g environments. 

The packaged course i s now a v a i l a b l e from the Department of Audi o - V i s u a l 
Extension, U n i v e r s i t y of Minnesota, 2037 U n i v e r s i t y Avenue S.E., 
Minneapolis, Minnesota 55455. 



EXAMPLE 7. " T r a i n i n g Speech C l i n i c i a n s i n the Recording and A n a l y s i s 
of A r t i c u l a t o r y Behavior," Bureau of C h i l d Research, Univer­
s i t y of Kansas, Lawrence, Kansas. Dr. W i l l i a m M. D i e d r i c h , 
P r o j e c t D i r e c t o r . 

Under the auspices of t h i s S p e c i a l P r o j e c t , the Bureau of C h i l d Research at 
the U n i v e r s i t y of Kansas, Lawrence, Kansas has undetaken the f i r s t attempt 
to p r e c i s e l y and continuously measure the speech behavior of young people 
undergoing therapy i n c o n v e r s a t i o n a l speech, according to p r o j e c t d i r e c t o r 
Dr. W i l l i a m M. D i e d r i c h , Professor at the U n i v e r s i t y of Kansas Medical 
School and a s p e c i a l i s t i n speech pathology and audiology. 

S p e e c h - c l i n i c i a n t r a i n e e s are taught how to s e l f - r e c o r d t h e i r speech therapy 
procedures, c o l l e c t i n g data i n the therapeutic process which can then be 
used to study carry-over e f f e c t s which w i l l be checked v i a tape recordings 
i n the c h i l d ' s home. Data c o l l e c t i o n of t h i s nature has never been 
attempted by these methods before i n speech pathology. 

This p r o j e c t has progressed through two phases. Phase one was concerned 
w i t h a c c o u n t a b i l i t y , that i s , teaching speech c l i n i c i a n s working i n the 
p u b l i c school system to a c c u r a t e l y assess the change i n speech responses which 
t h e i r c h i l d r e n made over time. In order to make t h i s assessment, c l i n i c i a n s 
were taught to count and chart c h i l d r e n ' s a r t i c u l a t i o n responses on both an 
i m i t a t i v e word l i s t and during spontaneous conversation. Learning curves of 
the c h i l d r e n ' s speech progress were derived from these counts. 



The second phase concerned an accurate d e s c r i p t i o n of the a c t u a l therapy 
procedures used to change the speech behavior. A coded system has been 
developed to be used w i t h a telephone touch tone keyboard apparatus. 
This tone keyboard i s being used during speech therapy by the c l i n i c i a n 
to record the a c t i v i t i e s and responses made by the c l i n i c i a n and c h i l d r e n 
as they occur during the sessi o n . The tones are tape recorded and then 
decoded through a computor program. Teaching sequences of the c l i n i c a l 
i n t e r a c t i o n are being c o r r e l a t e d w i t h c h i l d r e n ' s a r t i c u l a t i o n l e a r n i n g 
responses. 

Both phases of t h i s study are inn o v a t i v e . Although a c c o u n t a b i l i t y has 
become an accepted n o t i o n , few a c t u a l methods have been devised to measure 
l e a r n i n g i n speech pathology. The counting and c h a r t i n g procedures used 
i n t h i s p r o j e c t are accurate and e f f i c i e n t (that i s , the procedures demon­
s t r a t e a c h i l d ' s rate of l e a r n i n g and take no more time, and often l e s s , 
than conventional record keeping). 

The tone keyboard provides a unique way of assessing the moment to moment 
changes that occur during speech therapy. This procedure could be used by 
anyone i n t e r e s t e d i n looking at t e a c h e r - c h i l d i n t e r a c t i o n s . 

The personal i n t e r a c t i o n which occurs i n the therapy s i t u a t i o n i s c r u c i a l 
to t h i s study. The c h i l d r e n are recognized as i n d i v i d u a l s w i t h unique 
patterns of l e a r n i n g . The use of i n d i v i d u a l charts focuses on the 
uniqueness of the i n d i v i d u a l and allows the c l i n i c i a n to act on s p e c i f i c 
needs. When the c h i l d i s shown h i s chart and recognizes h i s progress, 
he o f t e n shows more i n t e r e s t i n changing h i s own speech behavior and 
accepts more r e s p o n s i b i l i t y f o r making that change. 



The use of counting and c h a r t i n g methods has been g e n e r a l l y adopted by the 
c l i n i c i a n s who have p a r t i c i p a t e d i n the p r o j e c t i n t h e i r school d i s t r i c t s . 
C l i n i c i a n s f i n d the i n f o r m a t i o n obtained through counting and c h a r t i n g 
procedures valuable f o r s e v e r a l reasons: 1) the charts provide ongoing i n ­
formation on c h i l d progress; 2) teaching procedures may be continued or 
changed i n view of the c h i l d ' s l e a r n i n g ; 3) charts are u s e f u l i n communicat­
ing the c h i l d ' s progress to s u p e r v i s o r s , p r i n c i p a l s , or parents; 4) charts 
are more e f f i c i e n t and provide more s p e c i f i c i n f o r m a t i o n than the more 
t y p i c a l l o g notes; and 5) f o r many c h i l d r e n the use of graphs has seemed to 
increase t h e i r i n t e r e s t and m o t i v a t i o n i n changing t h e i r speech behavior. 
P r e l i m i n a r y r e s u l t s i n d i c a t e d that counting and c h a r t i n g done by the speech 
c l i n i c i a n and c h i l d r e s u l t e d i n f a s t e r a r t i c u l a t i o n a c q u i s i t i o n than the 
same c l i n i c i a n who taught other c h i l d r e n without c h a r t i n g . 

The tone keyboard has seemed to increase the c l i n i c i a n s ' awareness of the 
v a r i o u s i n t e r a c t i o n s o c c u r r i n g during therapy. I t has helped c l i n i c i a n s 
p l a n t h e i r speech lessons w i t h more s p e c i f i c i t y to the needs of the c h i l d . 
I f the p r o j e c t can demonstrate that s p e c i f i c teaching sequences r e l a t e to 
p a r t i c u l a r l e a r n i n g curve c l u s t e r s and c l i n i c i a n and c h i l d c h a r a c t e r i s t i c s , 
than c l i n i c i a n s i n the f u t u r e would have e m p i r i c a l g u i d e l i n e s to use f o r 
t h e i r speech therapy p r a c t i c e s . 



The u l t i m a t e goal of t h i s p r o j e c t i s to r e l a t e the change i n a r t i c u l a t i o n 
behavior w i t h the c l i n i c a l i n t e r a c t i o n s that have occurred. At t h i s point 
i n time, the value of counting and c h a r t i n g has been demonstrated f o r both 
c l i n i c a l and research a p p l i c a t i o n . The development of a coded system to 
be used i n conjunction w i t h the tone keyboard has been accomplished and 
t h i s system has been employed by a group of p r a c t i c i n g school speech 
c l i n i c i a n s during the l a s t year. Now that the system i s f u n c t i o n a l i t 
w i l l be introduced to c l i n i c i a n s i n other areas of the country who have 
received t r a i n i n g from d i f f e r e n t i n s t i t u t i o n s and who employ v a r i o u s 
r a t i o n a l e s i n speech therapy. i n f o r m a t i o n from t h i s l a r g e r group of 
c l i n i c i a n s should provide a more complete c o l l e c t i o n of c l i n i c a l s t r a t e g i e s 
and c o n t r i b u t e to an understanding of the r e l a t i o n s h i p between teaching 
sequences and change i n speech behavior. 

Students majoring i n speech pathology at the U n i v e r s i t y of Kansas are being 
taught counting and c h a r t i n g as r o u t i n e data c o l l e c t i o n procedures. They 
use these measures when t a k i n g t h e i r school practicum experiences. An 
educ a t i o n a l f i l m has been made ("Counting and Charting Target Phonemes i n 
Conversation," 16 mm, c o l o r , 15 minutes, r e n t a l $5.00, Audio V i s u a l Center, 
B a i l e y H a l l , U n i v e r s i t y of Kansas, Lawrence, Kansas 66044.) A l s o , paper/ 
p e n c i l programmed i n s t r u c t i o n s have been produced f o r the use of c h a r t i n g 
(in f o r m a t i o n a v a i l a b l e from W i l l i a m M. D i e d r i c h , Ph.D., Hearing and Speech 
Department, U n i v e r s i t y of Kansas Medical Center, Kansas C i t y , Kansas 
66103). Already, many t r a i n i n g i n s t i t u t i o n s have requested information 
about the f i l m and program f o r c h a r t i n g . In the near future an audio­
v i s u a l programmed sequence on the DART machine w i l l be developed. 

The S p e c i a l P r o j e c t s Program continues to be the D i v i s i o n ' s main avenue 
fo r encouraging experimentation w i t h new models of manpower p r e p a r a t i o n . 
As the need f o r c r e a t i v e e f f o r t s i n manpower pr e p a r a t i o n and systems of 
se r v i c e have become i n c r e a s i n g l y c l e a r and as the i n i t i a l hopes f o r the 



S p e c i a l P r o j e c t s Program have been more than f u l f i l l e d the D i v i s i o n of 
T r a i n i n g Programs has strengthened i t s commitment to t h i s program as a 
p o t e n t i a l source of major improvement i n p r e p a r a t i o n programs and, thus, 
the education of handicapped c h i l d r e n . 

I f you have any questions or wish f u r t h e r information please w r i t e t o : 

P h i l i p J. Burke 
Coordinator of S p e c i a l P r o j e c t s 
Bureau of Education f o r the Handicapped 
D i v i s i o n of T r a i n i n g Programs 
ROB 3 - 7th and D S t r e e t s , S.W. 
Washington, D.C. 20202 

I f you wish s p e c i f i c information about a p a r t i c u l a r p r o j e c t , please w r i t e to 
the appropriate P r o j e c t D i r e c t o r l i s t e d below: 

Peter Knoblock K e i t h Beery 
P r o j e c t D i r e c t o r P r o j e c t D i r e c t o r 
Syracuse U n i v e r s i t y I n s t i t u t e f o r Independent 
805 South Crouse Avenue Edu c a t i o n a l Research 
Syracuse, New York 13210 2400 Las G a l l i n a s Avenue 

San R a f a e l , C a l i f o r n i a 94903 
Dr. Frank S. W i l l i a m s 
P r o j e c t D i r e c t o r C a r l F e n i c h e l 
J u l i a Ann Singer Preschool P r o j e c t D i r e c t o r 

P s y c h i a t r i c Center (JAS) The League School 
4734 Fountain Avenue 567 Kingston Avenue 
Los Angeles, C a l i f o r n i a 90029 Brooklyn, New York 11203 

Daniel Sage Maynard C. Reynolds and 
P r o j e c t D i r e c t o r Susan T. R y d e l l 
D i v i s i o n of S p e c i a l Education P r o j e c t D i r e c t o r s 

and R e h a b i l i t a t i o n U n i v e r s i t y of Minnesota 
Syracuse U n i v e r s i t y Department of S p e c i a l Education 
Syracuse, New York 13210 101 Pattee H a l l 

Minneapolis, Minnesota 55455 
W i l l i a m M. D i e d r i c h 
P r o j e c t D i r e c t o r 
U n i v e r s i t y of Kansas Medical Center W i l l i a m R. Whiteside 
Speech and Hearing Department P r o j e c t D i r e c t o r 
Lawrence, Kansas 66044 Southern I l l i n o i s U n i v e r s i t y 

E d w a r d s v i l l e , I l l i n o i s 

The O f f i c e of Mental Retardation Coordination wishes to extend i t s apprecia­
t i o n to Dr. Warren J . Aaronson i n the D i v i s i o n of T r a i n i n g Programs of the 
Bureau of Education f o r the Handicapped f o r h i s c o n t r i b u t i o n to the pre­
p a r a t i o n of the " S p e c i a l P r o j e c t s " a r t i c l e s . 



PROJECT ON LABELING OF CHILDREN 

Secretary Richardson announced l a s t month the launching of a p r o j e c t to 
study systems of c l a s s i f y i n g c h i l d r e n and inappropriate l a b e l i n g of 
c h i l d r e n as delinquents, retarded, emotionally d i s t u r b e d , and other c l a s s i ­
f i c a t i o n s having p o t e n t i a l l y harmful and permanent consequences f o r the 
c h i l d . 

"While diagnosis and c l a s s i f i c a t i o n are e s s e n t i a l to provide adequate 
s e r v i c e s , some l a b e l i n g p r a c t i c e s represent a serious n a t i o n a l problem," 
Secretary Richardson s a i d . " E a r l y i n l i f e , a c h i l d could be mistakenly 
c l a s s i f i e d as mentally retarded when, i n f a c t , he i s s u f f e r i n g from a 
hearing d i s a b i l i t y . 

"We need to know f a r more than we do about the manner i n which such l a b e l s 
are imposed, what circumstances lead a c h i l d i n t o c a t e g o r i z a t i o n , who makes 
the judgment, and how to achieve b e t t e r d i a g n o s t i c and c l a s s i f i c a t i o n 
systems." 

The p r o j e c t w i l l be headed by Dr. Nicholas Hobbs, Provost of V a n d e r b i l t 
U n i v e r s i t y , N a s h v i l l e , Tennessee. P r o j e c t studies w i l l be under the 
j o i n t sponsorship of f i v e HEW agencies: the O f f i c e of C h i l d Development; 
the O f f i c e of Education (Bureau of Education f o r the Handicapped); S o c i a l 
and R e h a b i l i t a t i o n S e r v i c e ; Health Services and Mental Health A d m i n i s t r a ­
t i o n ( N a t i o n a l I n s t i t u t e of Mental Health); and the N a t i o n a l I n s t i t u t e s of 
Health (National I n s t i t u t e of C h i l d Health and Human Development). 

An operating grant of $369,482 has been funded i n equal parts by the f i v e 
agencies, f o r an 18-month per i o d . 

Dr. Hobbs s a i d , "We w i l l make recommendations f o r p u b l i c p o l i c y i n three 
problem areas. We w i l l study the t e c h n i c a l adequacy of d i a g n o s t i c and 
c l a s s i f i c a t i o n systems w i t h a view to i n c r e a s i n g accord and u n i f o r m i t y of 
use. We w i l l a l s o study the e f f e c t s of l a b e l i n g on i n d i v i d u a l c h i l d r e n 
w i t h a view to developing p o l i c i e s and procedures to minimize i l l e f f e c t s . 
And we w i l l study the s o c i a l , l e g a l , and e t h i c a l i m p l i c a t i o n s of c l a s s i ­
f y i n g and l a b e l i n g c h i l d r e n w i t h a view to achieving a s e n s i b l e balance 
between i n d i v i d u a l r i g h t s and the common good." 

Dr. Hobbs w i l l s e l e c t a group of approximately nine people to work on the 
p r o j e c t . These w i l l i nclude experts i n the f i e l d s of mental r e t a r d a t i o n , 
s p e c i a l education, emotional disturbance, delinquency or a n t i - s o c i a l 
behavior, minimal b r a i n d y s f u n c t i o n , l e a r n i n g d i s a b i l i t i e s , and other 
handicapping c o n d i t i o n s . The group w i l l maintain l i a i s o n w i t h the funding 
agencies, and w i t h the President's Committee on Mental Retardation, the 
O f f i c e of Mental Retardation Coordination, and the Department of J u s t i c e , 
as w e l l as w i t h the major p r o f e s s i o n a l a s s o c i a t i o n s concerned w i t h 
c h i l d r e n . Dr. Edwin M a r t i n of the O f f i c e of Education and Dr. F r e d e r i c k 
Green of the O f f i c e of C h i l d Development w i l l serve as co-chairmen of 
a Federal interagency task f o r c e . 



W i t h i n 18 months of the s t a r t of the p r o j e c t , the group i n t i c i p a t e s 
p u b l i s h i n g i t s f i n d i n g s i n book form, f o r wide d i s t r i b u t i o n . The report 
i s expected to contain s p e c i f i c and p r a c t i c a l recommendations that can be 
c a r r i e d out by appropriate F e d e r a l , State and l o c a l agencies, by schools 
and c o u r t s , and by p r o f e s s i o n a l and voluntary o r g a n i z a t i o n s . 

A d d i t i o n a l information about t h i s p r o j e c t may be secured from Mr. Martin 
Gula, O f f i c e of C h i l d Development, Post O f f i c e Box 1182, Washington, D. C. 
20013. 

NEW PUBLICATIONS 

SPECIAL EDUCATION CAREERS: 
PROGRAMS f o r PROFESSIONAL 

TRAINING i n SPECIAL EDUCATION 

Prepared under contract w i t h the 
O f f i c e of Education, U. S. Depart­
ment of Health, Education, and 
Welfare, by the S p e c i a l Education 
Information Center, The Council f o r 
E x c e p t i o n a l C h i l d r e n , A r l i n g t o n , 
V i r g i n i a , 1972, 36 pages. 

Single free copies a v a i l a b l e from the 
Bureau of Education f o r the Handi­
capped, U. S. O f f i c e of Education, 
U. S. Department of Health, Education, 
and Welfare, Washington, D. C. 20201. 

Describes what s p e c i a l education i s 
and provides a d i r e c t o r y of State 
a d m i n i s t r a t o r s and i n s t i t u t i o n s of 
higher education to a s s i s t persons 
who are i n t e r e s t e d i n making a p p l i c a t i o n 
or i n q u i r i e s concerning s p e c i a l educa­
t i o n . 





TRANSPORTATION AND THE MENTALLY RETARDED 

Prepared by Harold F. Wise and Asso­
c i a t e s of Washington, D.C., under a 
contract w i t h the President's Committee 
on Mental Retardation (PCMR). Published 
by PCMR, U. S. Department of Health, 
Education, and Welfare, 1972, 58 pages. 

Single free copies a v a i l a b l e from the 
President's Committee on Mental Re­
t a r d a t i o n , U. S. Department of Health, 
Education, and Welfare, Room 2614, ROB 
B u i l d i n g , 7th and D S t r e e t s , S. W., 
Washington, D. C. 20201. 

An i n i t i a l problem statement on the 
development of independent t r a v e l , 
improvements of dependent t r a v e l , and 
a l t e r n a t i v e s to t r a n s p o r t a t i o n . 

CITIZEN ADVOCACY 

An excerpt from a monograph prepared 
by Wolf Wolfensberger, Ph.D., and 
ass o c i a t e s at the U n i v e r s i t y of Nebraska 
under contract w i t h the Pr e s i d e n t ' s 
Committee on Mental Retardation (PCMR). 
Published by PCMR, U. S. Department of 
Health, Education, and Welfare, 1972, 
59 pages. 

Single free copies a v a i l a b l e from the 
Pres i d e n t ' s Committee on Mental Retarda­
t i o n , U. S. Department of Health, 
Education, and Welfare, Room 2614 ROB 
B u i l d i n g , 7th and D S t r e e t s , S.W., 
Washington, D. C. 20201. 

Provides an overview of c i t i z e n 
advocacy f o r the handicapped, impaired, 
and disadvantaged. 




